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OPENING REMARKS
DR. CEDWYN FERNANDES
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Excellence in teaching and learning is at the core of the outstanding student experience at
Middlesex University Dubai. With over 3,800 students enrolled and 7,000+ graduates our
University is one of the largest international universities and it’s teaching and learning strategies
are highly regarded.
As the Higher Education sector continues to evolve due to changes in demographics, technology
and employability requirements, teaching and learning must evolve too. At Middlesex University
Dubai in 2017 we established the Teaching & Learning Committee to foster a culture of
excellence in teaching and learning. To pursue this aim the Committee develops a range of
initiatives and formulates and ensures the implementation of the Teaching and Learning
strategic plan of the University. Most crucially the Committee supports colleagues to enhance
their pedagogic practice, with the aim of improve the student experience and promote effective
learning.
Middlesex University Dubai is committed to fostering an environment of teaching excellence and
invests in the continuous professional development of all staff members. Since March 2020, in
the context of the COVID-19 pandemic, we have updated our strategic planning and allocated an
unprecedented level of resources in order to ensure that our staff and students are able to
participate and contribute to, as well as benefit from the digital transformation of teaching and
learning.
I wholeheartedly support the initiatives of the Teaching and Learning Committee and I am proud
of its commitment to the professional development of all academic staff and its impact on
student learning and student experience.
I would like to thank the Conference organisers and wish them every success for the second
Teaching and Learning Conference in June 2021.
A very warm welcome to all participants and delegates!
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WELCOME MESSAGE
DR. TENIA KYRIAZI
Deputy Director of Academic Operations
Head of Law and Politics
Chair, Teaching and Learning committee
Middlesex University Dubai
In this year’s Conference we are set to reflect on the tremendous transformation of Higher
Education, which has been accelerated by the global pandemic and has created enormous
challenges and wonderful opportunities for educators.
We wish to engage in a constructive reflection on the future of Higher Education and particularly,
the new classroom, the role of the educator, the needs of the students and the responsibilities
of our Institutions. We will also explore the potential of developing a sustainable community of
practice to connect, reflect, explore and develop.
We have put together a number of sessions that we hope will have a meaningful impact to your
practice and will inspire you to pursue new strategies to enhance your pedagogy and promote
student learning.
I would like to thank Dr Cedwyn Fernandes, our Pro-Vice Chancellor and Director for his
continuous support to the Teaching and Learning Committee. I am beyond grateful to the
Conference organizing team, consisting of Ms Mariam Aslam, Ms Laura Barber and Dr Dawn
England, for their outstanding commitment and their hard work in putting this conference
together.
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PROGRAMME
9:30 - 9:45

Opening Remarks
Dr. Cedwyn Fernandes

9:45 - 10:00

Conference Proceedings
Workshop, Keynote Speakers and Presentation
Schedule

10:00 - 10:45

Welcome Speaker
Dr. Nancy Gleason

10:45 -11:45

Parallel Presentation Session 1
Sessions A, B & C

11:45 - 12:00

12:00 - 12:45

Brief Break
(UK delegates and presenters will join at this
time)
Keynote Speaker
Dr. Emily McIntosh

3

PROGRAMME
12:45 - 13:30

Lunch Break

13:30 - 14:30

Parallel Presentation Session 2
Sessions A, B, C & D

14:30 - 15:15

Keynote Speaker
Dr. Ben Brabon

15:15 - 15:30

Brief Break

15:30 - 16:30

Parallel Presentation Session 3
Sessions A, B, C & D

16:30 - 16:45

Conference Closing Remarks
Dr. Tenia Kyriazi
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WELCOME MESSAGE
DR. NANCY GLEASON
Director of the Hilary Ballon Center for
Teaching and Learning
NYU Abu Dhabi

About Dr. Nancy W. Gleason
Nancy W. Gleason, PhD is the inaugural Director of the Hilary Ballon Center for Teaching and
Learning and an Associate Professor of Practice in Political Science at New York University Abu
Dhabi. In her role she guides faculty in the pedagogy of liberal arts education which transfers
interdisciplinary competencies for a digital economy, such as critical thinking and creativity. She
teaches a signature course, Industrial Revolutions and the Future of Work in the University’s
unique Core Curriculum. This course speaks directly to her current research project on the
cognition gaps in the global workforce.
Previously, Dr. Gleason directed the Centre for Teaching and Learning at Yale-NUS College in
Singapore, and served in the Global Affairs Majors as a Senior Lecturer. She also taught at Tufts
University in Boston, MA, USA for six years. Her research has focused on climate change and the
Fourth Industrial Revolution’s impacts for higher education, workforce training, and the future of
work. She has published and consulted widely in these areas and is the editor of Higher
Education in the Era of the Fourth Industrial Revolution (Springer, 2018). She is the co-editor of
the forthcoming (Palgrave March 2020) volume, Diversity and Inclusion in Global Higher
Education: Lessons from Across Asia. She holds a PhD from the Fletcher School of Law and
Diplomacy at Tufts University, an MSc from the London School of Economics, and a BA from
George Washington University.
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Education Platforms

PARALLEL PRESENTATION 1 - SESSION A

Abstract 1

10:45 - 11:05

Teaching Physical Computing in a Non-physical Environment During
the Covid19 Pandemic Situation
Engie Bashir, Judhi Prasetyo
Teaching engineering subjects through an online medium can be challenging as the
pandemic has limited access to the traditional physical lab environment and its equipment.
We will present our experience using various online tools when teaching engineering
subjects and conducting lab sessions while still maintaining a high level of students'
engagement.
Teaching a physical computing subject in the traditional classroom environment focused on the
face-face interaction and practical experience with the physical computing kit (Arduino,
breadboard, sensors, actuators) in dedicated labs. During the workshop, the teaching team used
different teaching methods, including coding demonstrations and hands-on circuit building and
wiring to guide the students to create and build innovative interactive products using their own
physical computing kits, namely Arduino. The sessions were not only instructor-led but also
exploratory in nature. The students were individually coding, designing and wiring their circuits
within their own physical lab space to present their solutions for real-world challenges and usecase scenarios of smart objects. One-One feedback was also provided as needed to each student.
The instructor moved around the physical lab, inspecting the circuit for wrong wiring or tracing
and debugging the program for errors. This Pre-COVID teaching pedagogy was successful in
engaging and motivating the students.
Post-COVID, more than half of the students opted for online learning, providing limitations on
face-to-face interaction and access to the physical labs. Besides, some international students had
challenges in availing the Arduino kits, sensors, actuators and other physical components within
their home countries. It was essential to create an online environment comprising of online tools
that replicated the students' learning experience in the physical lab.
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Education Platforms

PARALLEL PRESENTATION 1 - SESSION A

Abstract 2

11:05 - 11:25

A case study investigation into which LMS is the most suitable for
facilitating inclusive education at the British University in Dubai
Tendai Charles
‘Inclusive Education’ has always been a priority at the British University in Dubai (BUiD). At the end
of 2019, BUiD decided that one of the ways additional support could be provided to people of
determination (both students and faculty) was by adopting a Learning Management System (LMS)
that provides a variety of adequate ‘accessibility’ features. After reviewing the LMSs available on the
market, BUiD invited representatives from Blackboard and a competitor company to deliver
introductory presentations about the capabilities of their systems.
In early 2020, both companies visited BUiD and delivered their presentations. Thereafter, using the
Technology Acceptance Model (Davis et al., 1989) as a theoretical framework, a survey was
developed and distributed to all faculty members throughout the university. In this survey, faculty
were asked to express their honest opinions about Blackboard Ultra when compared to the
competitor LMS. Several questions focused on the ability of these LMSs to support Inclusive
Education. Additionally, a sample of faculty were interviewed and asked to share their perspectives
on the advantages and disadvantages of each LMS in terms of supporting students of
determination.
During this presentation, the results of this research will be explored, highlighting the most
important factors universities should consider when developing a policy or strategy for using
technology to facilitate meaningful and effective Inclusive Education. By the end of the presentation,
attendees will have done the following: (a) Gained an insight into what is meant by ‘inclusive
education’; (b) Gained an insight into Blackboard’s Ally tool and how universities can use it to
support their ‘inclusive education’ agenda; (c) Gained an insight into differences between
Blackboard Ultra and a competitor LMS, which is also widely used by world-class universities.
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Education Platforms

PARALLEL PRESENTATION 1 - SESSION A

Abstract 3

11:25 - 11:45

Integrating Digital Desktop Roleplay Platforms (Roll20): To Build a
Virtual Classroom
Stephen King
I currently teach six bachelor’s degree modules across three different media-related programmes
and three year groups. Although the content is markedly different, the learning outcomes and
teaching strategies have similarities. For example, in each of my modules there is a requirement to
gain knowledge of key theories and debates around the topic, and to develop team-working skills.
These learning outcomes naturally lend themselves to the pedagogical practice of social
constructionism, and I have found structuring the classes so that students play “a problem-solving”
role, and where I am the “facilitator” (Bartlett & Burton, 2016: 239) or a “guide on the side” (King,
1993) has proven most effective. In the classroom environment this is relatively easy to manage,
however the Covid-19 pandemic has inflicted continuous and highly disruptive changes to the
classroom, including a prohibition of classroom-based group work and discussion. Although the
integration of advanced computer-mediated communications has addressed some of the urgent
needs, in that they have provided an effective medium over which to convene, students are still not
willing, or even able to engage visually or orally in class activities. These were problems that we
observed in the last weeks of teaching during 2019-20 term, and would need to be resolved for the
new term which began in October.
The intervention explained within this paper is structured into four “spirals” of action research (Dick,
2002: 164) which were undertaken to enable equitable participation especially amongst those who
may be considered “information poor” (Hudson, 1986: 332). They are logically, chronologically
ordered, following the progression and changes in the teaching environment during the Covid-19
pandemic between March to December 2020. I will conclude with thoughts on the limitations of this
study, and recommendations for future interventions with similar technologies.
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STUDENT ENGAGEMENT

PARALLEL PRESENTATION 1 - SESSION B

Abstract 1

10:45 - 11:05

Exploring student engagement on co-curricular information literacy
workshops during the Covid-19 pandemic
Laura Dee Barber
Information Literacy (IL) can be described simply as the practical real-world application of critical
thinking skills within the domain of information (Doyle, 1994). IL is a core skill for functioning
within an information dense world but also crucial for academic achievement while studying at
university (Pinto, 2010). Higher Education institutes have a responsibility to develop student IL
not only to improve education but to prepare students for future employment (Ross et al., 2016).
IL is composed of numerous and broad-ranging applied knowledge practices (Association of
College & Research Libraries, 2016) that encompass finding, analysing, synthesising, and
managing information. The numerous and broad-ranging IL skills are transdisciplinary, which is
why they are fitting for co-curricular education (Ching & New, 2020). IL co-curricular workshops
should work to supplement formal curricular discipline instruction.
Middlesex University librarians designed and developed Library Focus workshops as a cocurricular generic IL intervention for foundation, undergraduate, and postgraduate students.
During the pandemic, the Library Focus co-curricular workshops were shifted online. Virtual
library workshops provided both opportunities and barriers for student participation with
voluntary instruction intended to improve information literacy. After the move to online, there
was substantial growth in workshop registrations and attendance that could initially indicate
increased student engagement and motivation. During the workshops, apparent barriers include
technical issues, and lack of interaction with teachers during the workshop (Coman et al., 2020).
This explorative study probes students’ motivation and experiences through 14 qualitative
interviews. The research explores: students' motivation to attend co-curricular Library
workshops; students’ perceptions and experiences of the learning environment created within
the online workshop; the efficacy of generic workshops to satisfy a diverse range of students;
and proposed future strategies to encourage student attendance, and improve the teachinglearning environment experienced.
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STUDENT ENGAGEMENT

PARALLEL PRESENTATION 1 - SESSION B

Abstract 2

11:05 - 11:25

Engaging students online: Best tools and practices
Dima Yousef
As the COVID-19 pandemic continues to threaten the normality of all aspects of our lives, universities
and schools continue to adopt online and hybrid learning options. Student engagement has become
ever more challenging with the transition to online teaching. Yet, whether we are teaching online,
face-to-face, or hybrid, student engagement and motivation should always remain at the core of our
planning and instructional design. With the trend of remote learning expected to continue, it has
become essential for educators to rethink their approaches to create a successful learning
experience and meet the conditions of remote learning.
Motivating students has always troubled teachers as they pursue the perfect lessons, tools, and
strategies to engage students. In their pursuit, it is important to understand the term and realize that
the construct "is complex and multifaceted...that aims to draw together diverse threads of research
contributing to explanations of student success" (Kahu,2013). Acknowledging a multidimensional
view of engagement, which includes behavioural, emotional, and cognitive engagement, interrelates
to the success of learning experiences. Indeed, unravelling the mystery has become the essence of
teachers' professional development journey. The good news: there are various tools to facilitate
active engagement.
During this session, I will share how I adapted to the shift, modified my lessons for online learning,
and effectively used various tools and best practices that encourage interactivity and engagement.
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STUDENT ENGAGEMENT

PARALLEL PRESENTATION 1 - SESSION B

Abstract 3

11:25 - 11:45

Monitoring student engagement in distance learning: An action
research to examine and measure the behavioral engagement of
students
Fehmida Hussain, Engie Bashir
Educators and policymakers have widely researched student engagement, an important yet
complex construct that is strongly associated with student academic performance. A plethora of
literature is available on student engagement with considerable agreement on the multidimensional nature of student engagement, broadly categorized as affective, behavioral, and
cognitive engagement (Appleton et al., 2008; Jimerson et al., 2003). Though affective and cognitive
indicators are equally important, which includes observable student actions such as participation in
class and extracurricular activities, attendance, and work habits (Fredricks et al., 2004).
Keeping students engaged in physical classrooms has been a challenging task. The shift to distance
learning due to the COVID-19 pandemic has made it tougher for students to retain focus and
hindered their will to perform. Distance learning brings various challenges as students tend to have
difficulties maintaining their motivation and discipline to work in isolation. The lack of face-to-face
accountability and monitoring makes it easier for a distant learner to give up and slip by unnoticed.
When observing student behavioral engagement in online learning classrooms, we have realized
how some students lose interest over time. The students’ attention and participation drop as time
passes. Due to the loss of motivation, they tend to miss more classes and fail to keep up with
coursework. This widens the gap to utilize the support required at an adequate timing. To handle
these learning disruptions, more proactive digital monitoring measures should be placed for
students across learning modules and extra-curricular activities. Setting up a safety net where such
conditions are less likely to occur will help students sustain academic performance.
Our traditional way of measuring students’ behavioral engagement has shown its limits in the online
learning environment. We propose to use Insights generated by MS teams to measure the digital
engagement of students. The sample chosen in this action research is final-year undergraduate
students and their behavioral engagement is measured in the form of communication and digital
activity. The study will cover their academic commitment across modules and their interest in
engaging in extra-curricular activities. The objective is to design interventions to visualize the
individual student’s needs leading to their academic success.
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Teaching and learning

PARALLEL PRESENTATION 1 - SESSION C

Abstract 1

10:45 - 11:05

Applying acting skills to virtual teaching methods and evaluating
what impact this has on teacher’s enthusiasm, classroom
environment, and student performance.
Claudia Maher
The role in applying acting methods into pedagogical practices in asynchronous e-learning settings
to achieve valuable outcomes for academics and the student has not been widely reported. This
study aims to understand the potential of incorporating acting skills into virtual education, using a
range of factors from Stanislavski's acting theory, to discover what impact it has on academic
enthusiasm, classroom environment, and student achievement.
Incorporating acting methods in virtual teaching methodology to identify if key factors learned
through acting theory enhance teacher enthusiasm, improve student's classroom environment;
consequently illustrating the effect this has on student achievement in a virtual classroom setting.
Purpose: Focus 1) There is a parallel between acting and teaching; Focus 2) Educational course
standards characterise the foundation of what students should learn, they do not demonstrate
how teachers should teach.
Purpose 3: Outcome
Does the academic’s knowledge of dramatic arts (looking at the Stanislavski approach) converted
into a virtual learning environment enhance:
The teacher’s enthusiasm online?; The student’s virtual instructional atmosphere?; The student’s
academic progress?
Sample of Literature: The Art of Teaching
Introduction to Stanislavski approach: Background of Stanislavski and his methods
Methodology: Study 1 and 2 activities overview
Measurements: Enthusiasm Measurement; Classroom Environment Measurement; Student
Performance Measurements
Data analysis and Interpretation: A side-by-side approach will be used through the concurrent
triangulation strategy, combining qualitative and quantitative data, previously interpreted
separately, and merging the interpretation of the two databases.
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Teaching and learning

PARALLEL PRESENTATION 1 - SESSION C

Abstract 2

11:05 - 11:25
A student's guide to learning modes
Rashita Puthiya

The unexpected COVID pandemic shift to the online teaching mode encouraged a host of
innovations in pedagogical practice in the Higher Education landscape. However, many educators
were frustrated with the low student involvement in online learning activities. One of the issues in
the transition process was the lack of awareness among students about the preparation and
commitment required in a new learning mode. I propose “A Student’s Guide to Learning Modes”
that help students choose a study mode and the pre-requisites to attain a meaningful learning
experience.
In the post-pandemic era, the three modes of learning – face to face, online, and blended will coexist to meet the diverse student needs. How does a student decide what is best for them? I
present a convenience –commitment model, wherein a learner who places high value on
convenience and is highly committed to learning is expected to choose an online course. Students
who value personal interaction and face self-regulation challenges (Rasheed, Kamsin and Abdullah,
2020) will prefer blended or on-campus learning.
According to the TPACK model (Koehler and Mishra, 2009), the future of deep and meaningful
learning experience is the interaction of technology, content, and pedagogical knowledge. The oncampus learning mode will also involve extensive use of E-Learning tools. I argue that students
should be “literate” about the pros and cons of the various learning modes and the skill sets
necessary to attain the best learning experience in online/on-campus learning. The instructors will
then be able to customize their teaching tool kit and implement their pedagogical practice
effectively.
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Teaching and learning

PARALLEL PRESENTATION 1 - SESSION C

Abstract 3

11:25- 11:45

Translating written descriptors and visual stimuli to tactile
perceptions in understanding textile characteristics
Vaishali Raj Sharma
The onset of the COVID-19 pandemic leading to moving teaching to an online mode the challenge
of teaching some aspects of material and textile study became restrictive due to the absence of
workshops and studio sessions that have opportunities for hands-on tactile tasks and physical
sample explorations. How can these topics be taught in the distant learning set-ups became the
‘stone in my shoe’? How could I get students to explore, understand, experience and appreciate
the fabric characteristics in a virtual learning environment where it was not possible for them to
feel and touch swatches in the lab/studio/shops/physical swatch-books in the library resource
centre?
So in search for alternative ways to transfer this understanding via visual stimuli (photographs and
videos) and cognitive stimuli (words and adjectives) into how a fabric behaves in touch, drape, feel,
flow and hand, the research idea germinated. These characteristics (Petreca et.al, 2015) greatly
affect the choices that designers make in selecting the right material for constructing products for
their collections to fit brand ethos, budgets, customer profiles along with environmentally
sustainable and ethical concerns. Understanding, attributing and differentiating fabric
characteristics is a core and vital area of knowledge for Fashion Design students. Online and nononsite sessions put limitations to how these specialist domains could be taught and thus
challenged the limits of traditional instruction (Mayer,2009). This study will investigate student
responses, gather accurate information that gives insights into associations and connections made
by students to the information presented, gauge understanding and explore ways in which visual,
audio and written stimuli (Brunyé et. Al,2012) can generate tactile perceptions. Thus setting the
way forward to creating teaching and learning resources for material and textile study in non-faceto-face modes. Kuzu et.al (2007) state that, when words and pictures are presented
simultaneously, learners have a chance to construct both verbal and pictorial mental schemas, and
build connections between them. It is the development of these connections I want gather more
information on, the depth of comprehension of textile properties, in the diverse group of
international students that pursue BA (Hons) Fashion Design, where English may not be the first
language for many. I plan to use interventions that are varied in stimuli source and then use mixed
information collection methods that are appropriately diverse to trap the responses, in a niche
group.
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KEYNOTE ADDRESS
DR. EMILY MCINTOSH
Director of Learning, Teaching and Student Experience,
Middlesex University London
Principal Fellow of the Higher Education Academy (PFHEA)
Vice Chair (Research), Trustee and Board Member UKAT

About Dr. Emily McIntosh
Emily McIntosh is an HE Director with over 15 years experience in learning and teaching, student
support and services, student experience, student opportunity and learning development roles.
She is currently Director of Learning, Teaching and Student Experience at Middlesex University,
London. She is Principal Fellow of the Higher Education Academy (PFHEA) and Vice Chair, Trustee
and Board Member of UKAT (UK Advising and Tutoring) and also Chair of the UKAT Research
Committee.
Emily has worked in a number of institutions, leading strategic change, across Faculties, Schools
and Directorates. She has expertise in leading, developing and implementing student-centred
strategy, policy and operational change across the whole student lifecycle (prospect to alumnus).
She currently leads on a number of cross-institutional learning, teaching and student experience
initiatives. Her research interests include student retention, transition, personal/academic
tutoring and advising, student resilience, student learning development and peer learning.
Emily has been a keynote and invited speaker at several national and international conferences.
She recently (2018) co-authored a monograph on Effective Personal Tutoring in Higher Education
and has published a number of research articles and reports related to her research interests.
She is an editorial board member of NACADA, the Global Community for Academic Advising. She
also sits on the Advisory Board of the NACADA Research Centre which is based at Kansas State
University. She is also the community coordinator of the European First Year Experience (EFYE)
Network.
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Blended, Hybrid, and
Online Learning
Environments
PARALLEL PRESENTATION 2 - SESSION A

Abstract 1

13:30- 13:50

Transforming classroom experience: How the "UX in Design" teaching team used
Miro to digitize student interactions and promote group collaboration
Engie Bashir, Arundhati Basu
Students encountered new challenges and had to adapt to new learning experiences during their
transition from in-person to online and then mixed interaction with their teaching bodies and
peers. This required the teaching team of the "User Experience (UX) in Design" module to
investigate groups change in collaboration and communication styles as well as the changing
interaction and attention levels of individual students. This presentation puts forward Miro's
adoption as a whiteboard and collaboration tool by the UX design teachers to address the changing
requirements while engaging and motivating the students to meet their learning objectives.
The module follows a design thinking methodology and requires students to work on a UX project
remaining in the same group to deliver three phases of the solution as coursework submissions.
The students are introduced to brainstorming, ideation, research, prototyping and iteration
techniques and change their roles from a research team to a design team, ending as an evaluation
team.
Miro, a robust and powerful platform, was used to assign course materials, form groups, moderate
group discussions, resolve group conflicts and monitor group work progress enabling the module
syllabus needs. With student groups collaborating from different timezones, some with limited
internet connectivity, the tool supported both synchronous and asynchronous interaction methods
while maintaining all activities' transparency to provide greater visibility into accountability and
individual contribution. This presentation aims to showcase the student and teaching experience
using Miro for online and blended learning towards course content delivery, interactivity, and
engagement.
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Blended, Hybrid, and
Online Learning
Environments
PARALLEL PRESENTATION 2 - SESSION A

Abstract 2

13:50- 14:10

Exploring the pharmacy students’ perspectives on off-campus learning
experiences amid COVID-19 crises: A multicenter cross-sectional survey
Asim Ahmed, Rola Goaddar, Nada Elsharkawy, Samar Mousa
Background
The pandemic of COVID-19 has placed many challenges for students’ learning experiences via the
online system. The utilization of electronic online software dictates many responsibilities for
teachers, students and information technologies at the university levels.
Aim
The aim of the current was to explore the pharmacy students’ learning experiences amid the
COVID-19 crises.
Methods
The current study was self-administered validated survey with four domains has elaborated on the
preparedness, attitudes, experiences and barriers to the off-campus online learning of pharmacy
students.
Results
We have receive 173 as preliminary responses from a population of over 400 pharmacy students
(43% response rate). The majority of the students (46.8%) were in the age group (19 -21). 36.4 %
has mentioned that the source of knowledge about coronavirus is from the official government
websites (Figure 1). 22.5% has agreed that they had to give up their lectures due to in-house weak
internet connection.The overall responses to the 12 questions of the attitude domain was very
variable, with more than 60.0% expressed positive attitude for off-campus learning. While
responses to experiences and preparedness domains was highly positive (71.2%, 76.0%)
respectively. The main barriers to off-campus learning were home internet access and learning
material were too challenging, (P =0.04).
Conclusions
Despite the improvement in the current learning process by faculty efforts and high support from
university, further research warranted exploring the experiences of off-campus learning.

18

Health and well-being

PARALLEL PRESENTATION 2 - SESSION B

Abstract 1

13:30- 13:50

Well-being, lifestyle, and demographic predictors of academic outcomes
Mariam Abonil, Lynda Hyland on behalf of the Wellness Office
Workplaces and educational institutions globally are currently adapting their cultures towards
more sustainable and socially responsible goals and objectives. The United Nations places wellbeing as one of its Sustainable Development Goals and mental health awareness, tools, and
resources are growing in demand. In higher education, wellness can be related to positive
university experiences and outcomes (Eisenberg et al., 2007). Several studies report that
psychological difficulties and lifestyle variables negatively predict academic success (Duraku &
Hoxha, 2018; Faught et al., 2019; Ruz et al., 2018; Smith & Richards, 2018). Given the challenges
faced by students over the past year (namely, the documented psychological impact of the
pandemic) and the transition to online learning, research attention is needed in this domain.
The Middlesex University Dubai Wellness Office team, with support from university colleagues,
collected data from 378 IFP and undergraduate students to assess a range of well-being and
academic performance experiences. Directly linked with the conference theme ‘Health and wellbeing in education’, this PechaKucha presentation will first focus on the role of the Wellness Office
in supporting student and staff well-being. It will then highlight the need to identify factors that can
influence the student experience, including those relating to academic outcomes. The research
process will be outlined, supplemented with presenters’ reflections on decisions made. Presenters
will share some preliminary findings from the qualitative arm of the study. In doing so, we hope to
convey the lived reality for some of the respondents. To situate the qualitative experiences in the
wider study, an overview of the planned statistical analysis will be provided.
Whilst this mixed-methods study does not purport to assess psychological outcomes of the
pandemic, it is important to explore how psychological issues, along with lifestyle and demographic
factors influence the university experiences of students. Before the Wellness Office can provide
appropriate supports to students, we must know what they need. Student support initiatives must
be grounded in evidence, or we risk offering initiatives that are neither needed nor wanted. This
study will provide an important starting point for future Wellness Office activities and curriculum
development. Beyond this proximal purpose of this study, our preliminary findings may be of
interest to those working in higher education during this time of unprecedented change.
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Health and well-being

PARALLEL PRESENTATION 2 - SESSION B

Abstract 2

13:50- 14:10

Relationship between job satisfaction, creativity and effectual reasoning and
its impact on intrapreneurship amongst employees in higher education
Conchita Fonseca
Whilst the pandemic has brought about a sense of fear, uncertainty and risk of failure, it can also
be a time to experiment, be creative and thus a need for intrapreneurship or corporate
entrepreneurship in higher education (García-Morales et al., 2021). After almost a year we can still
see that the effects of COVID have not receded and is in fact signaling an era of radical and
accelerated transformation in the higher education industry (Krishnamurthy, 2020). This is forcing
institutes and employees to “rethink and redesign their educational offerings” (Carolan et al., 2020).
With the current situation we can see that effectuation and creativity is being used now more than
ever in order to rapidly adapt to VUCA (Volatile, Uncertain, Complex and Ambiguous) environments
(Mackey, 1992). The traditional causation approach does not welcome VUCA events and considers
them a hindrance to the plans that have been laid out whereas effectuation views contingencies as
opportunities to evolve and grow (Reymen, 2015), ideal for the current pandemic situation.
When it comes to creativity, not all employees may have felt the drive to be creative, or may not
even consider themselves to be creative, but may have had to be creative out of necessity,
motivated to do what that could with what they had perhaps due to higher levels of job
satisfaction. Whilst some may have been overflowing with creativity and ideas but may have not
been motivated to implement them due to lower levels of job satisfaction.
This research will attempt to study the relationship between job satisfaction, creativity, effectual
reasoning (effectuation) and its impact on intrapreneurship in higher education.
Understanding the relationship between these variables will allow for the formulation of improved
employee development pathways which in turn will result in the creation of profitable products,
services, policies and processes that will allow us to survive and thrive in the competitive industry
of higher education under the current pandemic circumstances or in VUCA environments.
The intervention would perhaps unlock more doors to creativity and allow employees to think
more effectually so as to cope in the current scenario as well as allow for new ideas to blossom
and bring about positive organizational change that has a direct impact on our stakeholders
(students) and our bottom line.
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Health and well-being

PARALLEL PRESENTATION 2 - SESSION B

Abstract 3

14:10- 14:30

How Does Cultural Diversity Influence Creativity in Higher Education
Heather Shipman
This study explores the theory that cultural diversity leads to greater creativity in the classroom.
The concept of creativity is generally agreed to consist of a combination of originality and
appropriateness. As different cultures tend to value one over the other, it stands to reason that a
variety of inputs within a cohort would contribute to more creative outcomes overall. This poster
proposes a study of two modules of first-year university students in Dubai, United Arab Emirates,
to compare creative outcomes between a more homogenous class and a relatively diverse class.
A mixed-methods approach will be used, beginning with surveys to chart cultural factors, followed
by creativity exercises to establish a baseline. Students’ personal concept of creativity can be
determined with quantitative questionnaires using Likert scales and short answers. Once a
significant amount of data is generated with which to compare the outcomes, a common
summative assessment will be implemented to see if there are any apparent correlations. Focus
groups will round out the study. Data collection is anticipated to include two modules from
different tracks in the Digital Media Program at Middlesex University Dubai.
Comparison of the summative assessments and the gathered data is expected to reveal more
creative outcomes from the more diverse cohort. This study seeks to contribute to an
understanding of classroom dynamics, leading to future modifications of pedagogy in order to
foster creative thinking and a growth mindset. As creativity is expected to be a significant factor for
obtaining and retaining employment in the near future, finding new ways to nurture this trait in
students will help them succeed in the workplace.
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Fostering students engagement remotely
Mehrdad Mohasses

Due to the pandemic, all education systems around the world had to switch rapidly to remote
teaching, an unknown territory for most educators and learners. The unfamiliarity of teachers with
the essential synchronous teaching techniques along with the absence of independent and active
learning skills among learners did not offer the same learning experience to learners. Engaging
students throughout the lesson was listed as one of the main hurdles in remote teaching. The
National Standards for Quality Online Teaching also echoed the same concern and stated that
maintaining high levels of student engagement is both a priority area and a challenge for teachers in
this new online learning environment.
“Fostering Students Engagement Remotely” presentation review proved engaging techniques that
had helped our faculty members at Amity University Dubai to engage students. While getting to
know the learners, Generation Z, and how to make them active learners are among the main
contents of the presentation, the presentation also reviews effective remote techniques including
deploying breakout sessions in the MS Teams, applying Conceptual Mapping, and Flipped Learning
and how they have been used at Amity University Dubai.
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Managing student engagement and motivation in the virtual learning
environment
Neelofer Mashood, Vijaya Kumar
Covid-19 disrupted the education, work and home lives of students, teachers and administrators
worldwide. Students moved off campus unexpectedly, returned to their home countries, lost jobs
and financial aid. Hence, student motivation and engagement took a blow. Furthermore, massive
numbers of undergraduates, postgraduates and teachers who had not intended to be part of an
online course were forced to continue teaching and learning at a distance. These were not
individuals who sought online courses because of their convenience and scheduling flexibility nor
teachers seeking to expand their skills repertoire. Therefore, this led to a drop in satisfaction levels
and students recounted an array of barriers to their continued learning - ranging from frequent
internet connectivity issues and/or hardware and software problems; staying engaged; getting
teacher feedback and collaborating with fellow students to name a few. Moreover, research shows
that the impact of low-quality instruction is devastating. If students receive no instruction (or
disengage from remote instruction) their learning would fall into a sharp decline from which they
may never be able to recover (Dorn et al, 2020).
This research will look into a conceptual model for effective online learning experiences. Using this
model as a basis to develop a set of key skills that teachers urgently need to strengthen virtual
instruction. The widely influential Community of Inquiry model developed at Athabasca University
(Garrison, 2009 cited in Means & Neisler, 2021) draws attention to three dimensions of the online
learning experience: The teaching dimension is the content and climate developed by the
instructor; the social dimension involves developing interpersonal relationships and
communicating in an environment of mutual trust; and the cognitive dimension involves
constructing and confirming meaning around course content through dialogue and reflection
Covid-19 disrupted the education, work and lives of students, teachers and administrators
worldwide. This research will look into a conceptual model for effective online learning
experiences. The model will be the basis to identify a set of key skills that teachers need to
strengthen virtual instruction; student engagement and motivation.
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Active learning strategies: How effective it is for student engagement and
motivation
Ajmila Islam
Think-Pair-Share (During in Class Lesson-HyFlex)
Students think individually about any conceptual questions given in the class, then pair up with
neighbor to discuss and share their answersin the classroom fordiscussion.
Online Classroom Polling (Clicker Questions)
I create clicker questions (multiple choiceand true/false) within the power point lecture slides that
students vote anonymously on what they perceive as the best explanation/answer to a question,
followed by afeedback and explanation of the answer choice. Polling provides immediate feedback
that helps identify any problem areas.
Game Based (kahoot) Learning
Students use Kahoot live in class which is agame-based, mobile friendly learning platform I create
to review their knowledge, to perform formative self-assessment and to receive a break from
traditional classroom activities.
Diagrammatic information analysis
Students view diagram/picture, graph or flow charts related to the course content during online
lecture session, and volunteer to explain the information shown on the image based on their
understanding to the peers.
Active Learning Strategies after Classroom Hours
Self-Assessment (Test of Knowledge) - Students receive Blackboard test generated questions on a
given chapter at the end ofthe week. The purpose is to encourage a self-assessment, to clarify any
confusions related to the weekly lesson plan.
Post-Video Reflection (assignment) - Students work individually to reflect on what they saw on a
video lesson through answering multiple choice questions on the Blackboard.
Scenarios/case studies analysis (assignment) - Students apply course content to solve real world
problem such as in scenario or case study- based assignments. Often student generates a selfreflection on a given question and/or answer multiple choice questions.
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Unskilled and unaware effect: Confidence on the accuracy of postdictions is
associated with higher miscalibration
Mariana V.C. Coutinho, Justin Thomas, Imani Fredricks-Lowman, Shama Alkaabi,
Justin J. Couchman
Attempting to predict performance after the fact involves cognitive processes that are subject to a
variety of biases. When attempting to predict performance on an exam, for example, participants
are rarely accurate. Low performers tend to overestimate themselves, while high performers tend
to be accurate or slightly underestimate themselves. This miscalibration is a well-known problem
but the underlying causes remain unknown. The main hypothesis attributes such findings to
metacognitive deficits among low performers, but emerging research has used second-order
judgements – confidence in one’s ability to estimate one’s own performance (confidence in the
accuracy of ones own estimates) – to investigate whether this is correct and why it might happen.
In the present study, we looked at the relationship between second-order judgements and
miscalibration to examine differences in metacognitive awareness among students at different
levels of performance. A large sample (N = 653) of participants completed a real college exam,
estimated their performance after completion, and then rated their confidence in that estimate.
We found that low performers overestimated while high performers slightly overestimated,
replicating the classic Dunning-Kruger effect. Furthermore, low performers showed a positive
correlation between confidence and miscalibration, such that higher confidence in their estimates
were associated with worse estimates, whereas high performers showed a negative correlation.
These results taken together points toward a difference in metacognitive awareness between the
two groups. Low performers do not know that their estimates are biased. We believe this is
probably attributed to their lack of awareness that the cues used to base one’s confidence
judgments are unreliable.
This study is relevant to the conference given its focus on the relationship between
learning/performance and overconfidence.
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Community of Inquiry: Using the Practical Inquiry Model to Increase
Cognitive Presence
Alison Burrows
The COI framework can provide teachers with a structure to support their ability to effectively
integrate technology into their instructional practice (Garrison, Anderson, & Archer, 2000). As
such, three components interact to enhance the learning experience of participants in the
community: social, cognitive, and teaching presence (Garrison, Anderson, & Archer, 2000). While
social processes and interactions are critical components of building a community (Adams,
2006), attention to cognitive development and teaching methods is necessary to optimize
student experiences in the online learning environment (Garrison et al., 2001). Teaching
presence is defined as the interaction with students that teachers engage in when moderating
the cognitive and social processes in the CoI (Garrison et al., 2000). The degree to which a
student feels both socially and emotionally connected to other participants in the Community of
Inquiry (CoI) is social presence (Garrison et al., 2000; Turner & Foss, 2018). The extent to which
learners are able to construct and use evidence to verify their knowledge, participate in
discourse, and engage in learning activities and reflection defines cognitive presence (Garrison et
al., 2000; Garrison, 2001).
The operationalization of cognitive presence derives from the practical inquiry model, which uses
Dewey’s (1933) four phases of reflective inquiry to guide practical inquiry (Cleveland-Innes et al.,
2019). These phases are the triggering event, exploration, integration, and resolution. However,
students are often unsuccessful in ascending to the higher cognitive stages of integration and
resolution (Garrison & Arbaugh, 2007; Celetin, 2007; Kanuka, Rourke, & Laflamme, 2007; Rourke
& Kanuka, 2009). Research shows that higher levels of cognitive presence can occur during
scaffolded instruction when teachers are highly engaged, mediate discussions, and direct
discussions towards the resolution phase (Darabi et al., 2011). Scaffolding practice in
asynchronous discussions that include message labels and sentence openers also elicit higher
levels of cognitive presence (Ak, 2016). Finally, Gasevic et al., (2015) suggests that scaffolding
practices that include creating opportunities to ask new questions, distributing information, and
brainstorming solutions contributed to higher levels of cognitive presence in students.
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Designing cooperative problem-based learning: The Law firm project, MDX
Dubai
Samantha Roberts
The Cooperative Problem Based Learning Project at Middlesex University Dubai, termed the ‘Law
Firm Project’, is designed to expose students to real life legal issues and simulate legal practice.
The Project was designed in response to the demand for the reorientation of legal education
toward clinical pedagogy in light of the new Solicitor’s Qualifying Exams and employer
expectations. In response to Covid-19 the Project was transferred to a virtual platform, widening
participation and collaboration between participants.
Objects of the Session:
Highlighting the role that Problem Based Learning and Cooperative Learning plays in assisting in
the development of vocational and soft skills that enhance students’ employability, as well as
their academic performance, this session is of value to anyone wishing to explore how these
approaches to learning can be utilised to improve their practice. Whilst the theories will be
explored within the context of the ‘Law Firm Project’ and legal education, theories and
approaches are highly transferable to other disciplines that may benefit from the use of
simulations, experiential learning and the involvement of practitioners to enhance their
programmes or extra-curricular activities and how this can be facilitated using virtual platforms.
The session will also consider the case for continuing to use a virtual platform to facilitate wider
participation.
Session Outline:
The session will begin by exploring the pedagogical theories that underpin and the arguments
for the use of Problem Based Learning and Cooperative learning in legal education. The session
will then detail the design of the MDX Dubai Law Firm Project in which participants are divided
into ‘law firms’ and legal practitioners are invited to act as clients by devising a fact scenario and
question on which legal advice is sought. The problem scenario is distributed to law firms who
assign representatives to meet the client, discuss the case and ask questions, simulating client
interviews conducted by lawyers. The case may incorporate elements from various areas of law
and requires the students to exercise practical legal research skills, legal drafting skills and soft
skills in cooperation with their peers. Approximately 100 students voluntarily participated in this
project as part of their extra-curricular activities during 2020-21 academic year, in which the
project was transferred to a virtual platform. The Project is designed to simulate future legal
training and practice, encouraging students to engage in practical legal research and drafting,
utilising the benefits of collaborative learning in a Problem Based Learning environment.
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About Professor Ben Brabon
Ben Brabon is Senior Associate at Advance HE with over 18 years of experience as an academic,
manager and adviser.
Ben was Director of Learning and Teaching and Professor in the Centre for Management
Education at the University of Surrey. He has also worked for Advance HE and the Higher
Education Academy as Senior Adviser and Academic Lead for Arts, Humanities and Social
Sciences – with responsibility for 32 subject areas.
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well as government and sector agencies. With 5 books and over 40 papers to his name, he is
recognised internationally as a pioneer of open online learning – as the convenor of the UK’s first
undergraduate credit-bearing MOOC. Ben has worked with the UK’s Quality Assurance Agency,
British Academy, British Council, the UK’s Department for Education, Swedish Ministry of
Education, and the Ministry of Education in Brussels.
Employability and skills development are at the core of Ben’s work, and he led Advance HE’s
national research project on Building Higher Education Curricula Fit for the Future (2018) which
examined the connections between the UK’s Industrial Strategy, 4IR and curriculum development
in HEIs across the UK.
Ben is described by the former Universities Minister, David Willetts, in his book A University
Education as an “entrepreneurial educator.”
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Building a resilient education system for continued and sustainable student
engagement - #AccountingMondays
Pallavi Kishore, Rashita Puthiya, Vijaya Kumar, Mariam Aslam
Krause and Coates (2008) explain student engagement as “the extent to which students are
engaging in activities that higher education research has shown to be linked with high-quality
learning outcomes”. This encompasses the academic and non-academic elements of the student
experience, understanding that each has an implicit value in supporting those learning
outcomes. In addition, Fredricks et al., (2004) highlight three dimensions to student engagement:
behavioural, emotional and cognitive. Each of these dimensions can relate to the various aspects
of the student’s journey through our university, and the various activities that have been put in
place to support this.
When the infamous coronavirus made headlines and countries went into lockdown, the first
order of business for educational institutes was to think about how to adapt teaching in terms of
moving learning materials online and continuing the provision of education. Therefore, the need
of the hour was to consider how in terms of student engagement we move beyond the initial
March response when the lockdown had just begun and develop a new response to student
engagement in this new ‘normal’. Any initiate in response to this new normal needed to
incorporate old values aligned with what Coates (2007) has described as that of taking the steps
needed to engage learners in their study; recognising each and every learner as an individual
and providing mechanisms for personal support both academic and non-academic; and building
in structures to engage our students with each other and the rest of the academic and nonacademic communities.
The biggest challenge was to keep students involved when there were no formal classes. In order
to keep students engaged during the lockdown period, the Accounting and Finance team at
Middlesex University Dubai organised 11 events in 10 weeks under the ‘Accounting Mondays’
initiative. These events witnessed participation of more than 700 attendees and featured a
number of industry guest speakers, exploring topics including ‘the future of finance’, professional
qualifications, employability factors, and competitions. Industry leaders from companies and
organisations including KPMG, CIMA, ICAEW and IMA, spoke to the students on digital
innovations, CV writing and future careers within the financial sector.
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New standards that appeared in learning process and system
Maryam Krystyna Nechaieva
Introduction
Educational system and learning process faced changes during pandemic time and
a number of new regulations and modifications appeared to create convenience for educators
and students. New e-learning process is a subject of discussion and evolution for the new
standards to appear.
Outline:
1) Overview of the updated education system, legislation and regulations.
2) Impact of e-learning system on the entire education process and
certification.
3) The effect on students behavior
4) Simplicity or complexity of the education process
5) Usage of e-learning certificates and equivalence distance degree.
6) Necessity of new standards.
Conclusion
Being online or a real face-to-face learning education is always a key pillar of the
individual formation. The most significant achievement of COVID-19 is the availability of
education process remotely. However on the other hand becoming more available the system
faced some challenges. Therefore splittingly number moderations keep appearing. The main goal
of all these changes is for the students to be confident that their efforts and time will be
accepted due to their received knowledge and certification.
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Enhancing the employability of the graduates through delivering design
modules
Fuad Khoshnaw
Finding the customer requirements for any product has become an effective and quick way to
recognize what the market needs, consequently ensuring the success of any company or
business. Product development is an interdisciplinary activity, rarely developed by a single
individual, therefore, requiring contributions from different groups, especially marketing, design,
and manufacturing. Though, there are other functions, including finance and sales, are the
frequently involved basis in the development of a new product. Achieving this begins with
strengthening the capabilities of the teams that have contact with the customers, to work
together to develop specific products.
Such capabilities would be enhanced through training the staff, however, before that, this should
begin with the curriculum of design-related modules, and how the delivering methods to the
students. To highlight the market requirements, part of the curriculum in design modules has to
focus on customer needs through making a questioner and interview methods.
Teaching design modules need to focus on creating ideas and building innovation methods, not
a derivation of long equations or following the contents for specific textbooks. The first step
starts with problem definition, finding different solutions which can cover the customer
requirements, choosing the best design based on using point-based methods, then considering
the manufacturability, availability, cost, environmental issues, regulations, shipping, etc. Making
prototypes and testing, whenever available, will complete the whole cycle of the requirements to
evaluate the performance of the product.
This presentation aims to present a set of methods for how to teach design curricula to year one
university/college students, thorough providing simple methods of product development aimed
at combining the marketing, design and manufacturing functions of the organization.
Delivering the design modules in a particular way that gives the flexibility to the student to design
the product that is interested in, will be bringing motivation to the students, to interact with the
product from different angles. Based on that, this presentation can match the “Student
engagement and motivation” session.
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Trusting the student voice: Taking directions for the next delivery iteration
Chris Pomery
This presentation uses the 'collaborative learning' (theme 5) derived from students' inputs to
improve my understanding of my teaching and thus is both built upon student engagement
(theme 4) and extending it. Students' capabilities to advise me on my proposed teaching
adaptations, and to propose their own ideas, open the door to move towards curriculum cocreation and have implications for student engagement and well-being.
I have generated my own student evaluation feedback in every module since I started teaching in
2018. These surveys have gone through three key phases, being adapted each time deployed. In
phase one, as a part-time lecturer, I sought personal validation and reassurance (so,
confirmation that my delivery was no worse than other teachers on the course, and whether X or
Y aspect worked or not). Phase two, as my hours increased, tracked my university's end-ofmodule evaluation questions, asking supplementary ones identifying more detail about specific
practices or innovations I deployed during my teaching (so, whether they had worked or not). As
a permanent contract staff member, phase three has decoupled fully from the university
process, seeking detailed feedback on implemented initiatives in the current delivery and
prioritising of a proposed set of options for next year's. The focus is on extensions and
modifications to content/curriculum but also considers the type of delivery and the format of the
deliverables.
I initiated my own evaluations within my university's official process, which allows for an optional
teacher-led and created mid-module review prior to the mandatory short quantitative end-ofmodule survey with a single write in the comment box. This I shifted towards a series of regular
in-class questionings and quizzes within the delivery period augmented by a large-scale end-ofmodule survey exercise. Originally using Survey Monkey, I now use the simpler Google Forms,
the marginal loss of certain question types offset by the greater benefit of being able to ask more
than ten questions at no cost.
Strong rates of compliance have been boosted by building the survey process into normal
teaching routines (under F2F conditions during tutorials, under online conditions as the
preamble to the final segment in the final session) so that everyone participates at the same
time. Very high participation rates add credibility to the findings and of myself with management
and produce a very high quality return on the time I invest in them.
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Faculty and student experiences of an integrated curriculum in a university
transition programme module
Andrew Mackenzie, Rory McConnon, Lynda Hyland
Background:
University transition programmes generally aim to foster students’ academic skills in preparation
for undergraduate study. Such programmes can be generic (i.e., they can focus on study skills
and academic development) or specialised (i.e., they can also contain content germane to
undergraduate programmes such as business). In the latter case, students are exposed to an
array of discipline-specific content that they will study at a more advanced level once they
commence their undergraduate degree programme.
The current study relates to one such programme which is delivered in a private university in the
UAE. The business specialisation module of this international foundation programme (IFP) was
designed to expose students to fundamental business concepts. It was initially delivered in a
week-by-week lecture format with arguably less tangible links between concepts such as
research, marketing, and logistics. However, the literature suggests that an integrated curriculum
wherein concrete connections are made between aspects of taught content, can result in
beneficial outcomes for students (Stohlmann, Moore, & Roehrig, 2012) and teachers (Zhou, Kim,
& Kerekes, 2017). Upon critical reflection, the module leader and senior management decided to
change the delivery of this module to integrate taught content more effectively and build
students’ comprehension of business-in-action.
Methods:
This study involves an exploratory, qualitative design. Students were asked to complete a
reflective written piece on their experiences of taking this module. Semi-structured interviews
were conducted with a representative sample of 19 students and with 6 lecturers who delivered
this module. Thematic analysis is currently being conducted on qualitative responses from
students and faculty.
The module has been run and surveys conducted over 3 separate occasions, and data collected
also looked at the effectiveness of the programme during the blended learning application due
to COVID19 restrictions.
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Identifying gaps in learning disability services within higher education
Learose Pinkham
Learning Disabilities (LDs) are increasingly prevalent in populations worldwide. As this research
will illustrate, implementation of laws and awareness within the general public are increasing,
having a significant impact on parents’ willingness to obtain diagnosis of LD for their children
when developmental delays first start to become apparent. As a result, the education sector
has had to adapt to a student body with increasingly diverse needs. Learning disability support
programs have been cropping up within schools and on university campuses worldwide. These
programs often go un-used for a variety of reasons which will be explored in detail in the
literature review portion of the poster. There are questions as to the efficacy of these programs
to support students adequately, resulting in higher rates of drop out in LD students. This study
aims to review existing literature on the topic of LDs and LD support systems through a
systematic literature review approach.
Statistical agencies and surveys conducted by education ministries of various countries will
supplement the data set. Existing data will be filtered using stringent inclusion/exclusion
criteria to arrive at a useable set of comparable data for large scale analysis purposes.
Statistical analysis will be run through the R programming language, and a set of
recommendations will result from the interpretation of the results.
Recommendations aim to provide objectively efficient LD support system structures and
techniques which can be utilized within the support systems. Policy implementation will also be
included in the recommendations section.
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The impact of the use of technology on the nature of teacher’s profession
Sally Kondos
Educational programmes have recognized the growing need to use computers in the classes as it
presents unprecedented challenges that help the students to acquire an inquiring, critical and
creative mind to capitalize on the opportunities driven by the growth of information, knowledge and
technology. The computer knowledge has begun influencing student’s learning experience for more
than 25 years ago, but it was in a moderate manner (Cuban, 2001). However, the past decade has
witnessed major trend toward integrating computer technology in all the language classes. The
integration has increased because the computer technology represents an accessible and instant
information, enormous potential for interactivity and media–rich communication, as well as
educational tools which engage the students in the classroom (Mouza, 2002).
Undoubtedly the recent advancement in information technology and computer usage in the
classroom is rapidly transforming the environment of the classroom. The teachers cannot ignore
the reality the today’s classroom must provide technology-supported learning (Angers & Machtmes,
2005). Being prepared to integrate the technology in the classroom has become a paramount skill
in every teacher’s professional repertoires. The traditional role of the teacher as the center of the
schooling is changing recently with all the introduction of the new technologies in the classroom.
One of the effects of the new technologies is the decentralization of teachers in the learning
environment (Damrian, 1998). This introduces a very valid point of how the teaching profession will
change in the era of digital technologies. What is the role of the teacher in a classroom where
he/she is no longer the only source of knowledge? How can he/ she teach effectively in a class,
where every student has his/her computer and can Google any piece of information?
The following study will investigate the effect of the implementation of the technology in the English
as a foreign language (EFL) classes on the nature of the teachers’ profession. The Presentation will
share with the audience the results of the study that was conducted in one of the Private
Universities in Dubai.
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Cameras usage in online teaching: Reflections on the experience of the 20202021 academic year
Lughaidh Kerin, Anthony Cullen
‘I request my students to have videos on. … I have had no pushback and it definitely diminishes one
of the most alienating features of zoom — talking to black screens.’ - Joseph Weiler, Editor-in-Chief
of the European Journal of International Law
The above quotation is taken from an editorial titled ‘A Modest Proposal on Zoom Teaching’ in the
European Journal of International Law. The editorial was published on the EJIL Talk website on 15
October 2020, the start of the academic year for many institutions of higher education. As we
approach the end of the academic year, the authors of this paper return to discuss the use of
cameras in online teaching. In contrast to the position expressed by Joseph Weiler, the institutional
policy of Middlesex University, London is taken as a point of departure for this discussion. At the
start the 2020-2021 academic year, a document titled ‘Principles of Online Classroom Conduct:
Seven Steps For Making the Most of Online Learning’ was issued outlining the approach adopted by
the institution. Under the heading ‘Follow the online etiquette’, the document states ‘it is suggested
that cameras can be turned on at the start for you to see each other and for introductions of those
present. Then, it is recommended that you turn off your cameras in order to lower bandwidth
usage. However, please note that camera usage is optional at all times’.
The paper reflects on some of the consequences of this policy after a year of teaching online. This
includes the default position of students in large group teaching to keep their cameras switched off.
In doing so, we will touch upon the differing views as articulated by students in teaching reviews
conducted mid-year and concerns expressed by academic staff. Mindful of possibility that all large
group teaching may again be conducted online in 2021-2022, this paper explores the advantages
and disadvantages of the current policy and best practice for large group teaching online.
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Learning from colleagues: Sitting in online teaching sessions
Chris Pomery
This presentation highlights a positive outcome from the enforced transition to online teaching in
2020-21: barriers restricting participation have been reduced for teachers as well as for students,
allowing teachers easy access to share the teaching practices of multiple peers and colleagues. It
speaks, on behalf of myself as a teacher who is also a learner, principally to self-directed and
collaborative learning (theme 5) with the aim of improving my capacity to generate student
engagement and motivation (theme 4). It has direct implications for staff training and retention, CPD
programmes, and staff development budgets.
In a teaching institution, colleagues represent a reservoir of practice knowledge and experience.
While team teaching may be rarely timetabled, the affordance of online delivery makes it very easy
to access colleagues' sessions to observe, interject, participate, or team teach.
Coming from a primary school background, built around regular peer observation and team
teaching, the restrictions on our face-to-face delivery have licenced my agency to stimulate change.
This account charts a set of activities in the past twelve months where I utilised my existing network,
and expanded it, by participating in teaching sessions within my course, subject group, school
(faculty), university, and in external institutions. While also reviewing colleagues' materials on the VLE
I have been able to rapidly create a roster of strategies relating to content, delivery format,
organisation, administration and presentation that have transformed my practice.
While the online transition imposed a form of uniformity on delivery — via Teams or Collaborate in
my institution — I observed very different styles of delivery, performative elements, and excitement
at being in class, and was surprised to identify curriculum overlap. A key learning point was
witnessing the setting of higher expectations as a means of unlocking possibility within teaching
sessions, the entire process creating major long-term benefits for me through cross-fertilisation in
terms of my personal practice improvement and confidence building.
This approach could readily be built into institutions' CPD expectations of staff as non-threatening,
easily accessed and arranged encounters that generate learning points that are easily absorbed and
which to go beyond scheduled development sessions organised by T&L support staff. Wider
implementation would break down hostility towards personal observations and any stigma attached
to the idea of being evaluated, while a comprehensive collation of practice measures and examples
would bring about a strong community of practice. It is simply the best thing I've done since I
became a university lecturer.
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Architectural students’ exploration of design through online activities
Anamika Mishra, Feda Isam
OUTLINE
The shift to online learning, caused due to the pandemic has meant several changes for
architectural education. As a project-based discipline, architectural design relies on studio teaching
as a backbone of the training. The Architectural Design Studio, a physical space meant for learningby-doing has shifted to a virtual format. Field trips to buildings and sites which are an important
part of the experiential learning, are now restricted. For younger students, whose concepts of the
ephemeral qualities of design (such as ‘Space’, ‘Scale’, ‘Light’) are still developing, this can be
challenging. While there are tools and platforms available for online exchange and interaction, it is
also critical that learning activities be adapted to suit and optimize the virtual learning
environments.
This presentation discusses the experiences of adopting online activities for a second year
architectural studio where students were required to demonstrate their understanding of various
concepts by working on a fictional project. Students develop their design by engaging in an
iterative process. In order to work up to their final designs, they deal with smaller activities such as
site analysis, program analysis, massing etc. Ephemeral qualities which are otherwise discussed in
the context of field trips and studio interactions, are required to be explored in a virtual
environment.
In order to facilitate this exploration, the studio instructors developed three different online
activities, with varying dependence on digital tools:
A traditional activity with interaction conducted in a virtual space (Exploration of ‘Space’)
An innovative activity with limited dependence on digital tools (Exploration of ‘Scale’)
An innovative activity with greater dependence on digital tools (Exploration of ‘Light’)
Students’ responses to these activities along with their comments on reflection are presented to
discuss the efficacy of these activities. This discussion is presented with a review of studio teaching
and the adaptations it has undergone for online / blended formats. The authors’ experience
indicates that a mere transfer of traditional activities to online platforms may not be an optimum
utilization of these tools. Findings are of value to educators and allows one to consider the future
directions that may develop with regard to architectural design education.
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Abstract 2

15:50- 16:10

Student engagement and presence in asynchronous online dissertation
materials
Philip Anderson
Student engagement in online classes has been a widely discussed topic during the Covid 19
pandemic. Successful implementations of Blended or Flipped learning rely on an investment of
time from the teacher (Schlairet, Green, & Benton, 2014), and for students to be fully on board
with a new way of working, Porcaro, Jackson, McLaughlin, and O’Malley (2016). This action
research study looks at an asynchronous intervention with Education Masters students,
specifically during their Thursday evening Research Methods class.
Module feedback after the first term found students expressing
an inability to engage with live lessons and online materials.
Taking inspiration from Garrison, Anderson and Archer’s (2000)
Community of Inquiry model (Figure 1), the department sought to
increase the cognitive, social and teacher presence in the module
materials for term 2. The decision was made to have all lectures
online, to be accessed asynchronously. ‘Live’ lesson times instead
took the form of optional collaborative sessions. The research
hypothesises that online resources created with an awareness of
social and teacher presence will positively impact student
engagement and satisfaction with the module.

Figure 1 – Garrison Anderson and Archer’s COI model (2000)

This is a multi-method study. Interview data will be collected from teachers and students,
gaining an insight into the experiences of the module. Further student data will be analysed
via the final module feedback survey. Finally, the data will be triangulated alongside
engagement statistics taken from the learning platform Unihub. As well as helping the
Education department develop future pedagogical practice, the researcher would value
sharing the findings at the Teaching and Learning conference as part of the wider discussion
on eLearning and future digital learning strategies.
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16:10- 16:30

A study on student engagement in the online mode of study - Students'
perspective
Vijaya Kumar, Pallavi Kishore, Suzannah Fernandes on behalf of the Student
Experience Committee
The current reliance on different modes of study, such as face-to-face, blended and online, due
to the ongoing pandemic for delivering learning materials attributed to the teaching and
learning practices in higher education. Several studies ( Baragash and Al-Samarraie, 2018, Islam,
2013) have indicated that the experience gained from the tools, Blackboard to Blended
learning, have promoted students’ learning engagement and success in higher education. Also,
studies (Bos and Brand-Gruwel, 2016; Gromada and Shewbridg, 2016) have highlighted the
time students spend actively in an instruction can stimulate student learning. Against this
backdrop, the Student Experience Committee (SEC) decided to conduct a survey on the
‘Student Engagement in Online Mode of Study” at Middlesex University Dubai. It was imperative
for SEC to ask students for their feedback and unique suggestions on student engagement,
which is line with the committee objectives to enhance student experience. This study
specifically examined the effects of students’ engagement in two learning delivery modes,
blended and online mode of study. The method adopted was primary data collection via google
survey. The survey had several open and closed-ended questions. Survey data was collected
from 258 mdx Dubai students. The study results evince the effectiveness of multiple learning
delivery modes on student engagement with some unique suggestions put forward by the
students.
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